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A description of the use of the Reading Instructional

Packets and the Reading Activities Packets, a program for
individualized reading instruction designed for use by students
grouped on level of reading achievement rather than grade level, is
given. The time allowed for each packet should depend on the
materials to be presented, student responses, and necessary

activities for effective presentation. An argument is made for usingﬁz

number grades without conversion to letter grades, or with a
universal conversion range, and for repeating work in an

individualized instructional program until the student attains the’
specific objective. (KM)
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Reading Instructional Packets - RIP

Reading Activities Packets - RAP by C. M, Knight
Students should be srouped to receive instructions according

to tested results and as the result of achievement scores, regardlass

of age, sise, srade placement, sex, race, or any other me:hod of

grouping. Students in the same school shoulid be zrouped with

other students achieving on the same level, resardless of grade

__placemant,

The Reading Instouctional Packet and Reading Activities Packet
should be designed to be used in all schools. Students should be
tested first to determine their grade level of .chtcvo..mt,lor
school attendance level of achievement, suca as 4.7 - fourth year,
seventh month,

The Instructional Packets and Activities Packets would have
measurable objectives stated for each packet. The packet would de
designed to effectively present the materials and lessons to &
student who is achieving on a certain level,

The 0 jectives would be planned in order to preparet a student
to achieve or otherwise ihov proficiency in order to make & certain

score on the achievement test bitns used,

For exanple, if a remedial readins program is planned, the criteria

used for testing students to determino their srade level will be

reviewed, Based on the achievement or proficiency in certain activities

vhich are measured, the Reading Instructional Packet and Reading
Activities Packet would be planmed. The packets will contain stated,

measurable objectives, a list of materials and methods of presentatior,

and student reading activitics, response booklets, drills, fames,

and responses for students to complete.,
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Students vho are tested and determined to be reading or
achieving on a certain srade level, for example 4.7(fourth grade,
seventh month) would receive instructiens from Reauing Instructional
Packet 4,8 and Reading Activities Packet 4.8 - or -rtorigln planned to
prssent materials and lktiil necessary to score 4,8 on the Reading
Achievement Test used,

1f a student should fail to accomplish the desired objectives
and fail to master the desired skills to score 4.8 on the test,
or othervise falil to indicate an understanding of the materials,
then he would be given an alternate presentation of materials and
activities pilanned to meet the same objectives,

Each Reading Instructional Packet and Reading Aetivities
Packet would go desisgned to be presented in a specific dlock of
time, to be determined by the materials to bs presented, the
student responses, drills, or activities deemed necessary in order to
effectively present all the materials and practice necessary for
the student to knov or exhibit preficidney in

Students should be re-tested, preferadly after each presentation
of a Reading Instructional and Activities Packet, to determine
vhether or not the presentation was effective in his case,

We can not hope to have & majority of students with a wvide range
of abilities, sitting in the same classroom to achieve the desired
reqults equally, However, if all the students in a class are
abhieving on grade level 4.7 and are presented materials planned
to meet Objectives for students tc read on srade level 4.8, then

there should be a higher percentase of success for both students and

N A

L b

SN i T

T TIRRIRS L

o AR i ol

e e A RS

£ LIRS ETRAL o onnGdtm <



b

c. H. ‘nuh' P.s. 3

As professional educators, we hhould be ashamed to
admit that materials and lessons planned for students who
achieve on grade 6.8 lavel are presented to students who achieve

on & 4.2 grade level.
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It is rha obiwinn of manv teacha-a that the use of latters

quch as A, . C. ), and F fo- zradas is inadequate when the
ranze is simila- ro -
91-100

81-90

71-80

f1-70

halow A0

a,_.'\j-.-}

oo noa

Thatr ~uasnn {3 that when vou use the lette~ zrades to
avera:a to ~ar tha avaraa grade for a 6 weak, 9 waeek, or
gamasta~, it makes it Aifficult if vou have more than one
grade to ~onsidaer, _

For exampla, does the A raepresent 91 or 99, When averse ed
with a 2 of S1 o~ 89, vyou could have an avaraze of either
A o~ 3}, o~ 86_0* 94, debendinz upon uhtgh »epresantative
nimbar :reda thae letter :rade ~eprasents,

If you are using nimher :-adeg, whv bother to chanze
them to lettar :ra:es at all, why not j;st keep the number
sradas throuzhout,.

If thaere ar-e some die-hards who 1qstst on a latter
s¢2de, then hava an equivalency that lsf-univarsal or nationwi Ae
and ler the person who insists on a 1e:§er 3rade make his own
conversions, |

A numher :rade is often, if not ai;nvs, f.3ured on a
parcentaza 3-adae hasis, Althouzh a letfer 3radte can he
fizured on a parcentaze SYasis, there is still a discrapancy
i{f the latter 3-ada raprasents a ranzef;f only two numhars,
For example, if A4 is = to 96-100, then;the studant could
have anv of the 3-adas fvom 96, 97, 982-99,‘0P 100,

Latter sradag mizht he useful fof?a teaacher who finds

that she mist curve the zradaes in ordar for a certain percenr
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in itsalf wrild gae~ tn {ndicate one of saveral things -
fnadaquare prepar=ation on the part of the teacher, material
too Aifficulr for tha studants to learn, 1nadequatp prepa-ation
hy hoth teacher and students for the test, lack of interest
on the pa-t of rhe students, and even lack of interest on
tha part of r=o teacher,

on tha matta~ of iradina, it is mv opinion that
gradin: L3 17 cassary, Tha program of studias should he
planned with a maasurahle ohjective, When this objactive is

attained, t-o student 30es on to the next project or area
of tha prozx-am, irades, either letter, number, or 3grades
for classas such as Virst irade, Sacond 3rade, Third irade,
etc., would =» lonzar he used as a basis of promotion, The
ovar-all vaa-lv or semestar OF quarterly ohjective should
ha hroken ~own on a monthlv, weeklv, or daily lesson bhasis,

For example, the ohjective for a group of youngsters

is to learn ro add the 100 addition facts. The student is ®

to be ahle to add these 100 facts correctly in a definite

period of time,

In a plan of individual program of instruction, the

student would not "pass" this ohbjective until he complaetes

or mastars the work or attains the objertive,
If the student is unable to accomglish the required
ohjective after the first 3roup of presentations and lessons,

then a second approach, o~ a Adiffarent method of presentatim

should be used,

th B
For example, the first method of presentation may use

a hlackhoard and teacher explanation, The students are

then 3iven work to reinforce this learnlng, then tested to
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successfully attairs the ohjective, he then goaes on to the
next objecrive, whi-h mav he to learn to answer the 100
sithtractinn facts cn-ractlv in a specified unit of time.
Howaver, {f a student fails to pass the work, or falls

to rearh the raquired ohjective, he is zivan a second
presantation n¢ the same factual information, using a
Aiffarent apprnach, He may receive a presentation which

is entirelv verhal, he mav He shown a2 filmstrip, a movie,
o~ riven obdjerrs to manipulate in order to aid in learninz.
As manv diffa-ant p-esentatinns as are necessarv to
facilitate lea-ninz should he planned and utilized in order
to adequatelv praegent the matarial so that the student can
learn.

If, afte- utilizinz all the means of presentation availahle,
the student is unable to attain the ohjective, then the process
should he repeated, If the student is unable to reach the
desired ohjective after two complete batteries of presentatio ns,
then the student should he tested or chacked to find {f
there is a phvsical or psvcholozical reason for his inahility
to learn.

A child should not he allowad to go on to the next
ohjective o~ next step until he has masteéed the first or
initial objective,

If the stiudent i{s slow to learn, and after several vears
it is found that he {s with a zroup of childreﬁ who are much
voriniar (chronnlozically) than he is, then he should he placed
with a 3roup his own aze (approximatelv), His program of
instruction should still have the same objective, hut the

marthod of prasentation may h»e onanother plane,
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entared school, we mi-ht still have studeQCs in our junior

hich schools and hi:“ achools who are unabie to read, write,
spell, or "cipher'(add, subt%act, multlplv%and divide simple
numhers) hut they wo'ild not he in the lamofgroups to learn

with students who are veadin3 on a 7th, 10¥h, or collaze lev. el,
writinz themes usinz three, four, and ttv;;svllable words,
learninz to calrilate alzehraic equatlonsi and learning

foreizn lanjua-es, etc, !

L4
In our method of gradinz, if a student makes a grade of

I 59%f does he pass or fail? Could we have'a series of

presantations, and require that the student asnwer- correctly
a hizher percent'of questions than 59% ln:order ta pass?

How can vou measure undaerstanding? aﬁd the nbl}ltv to
reason? Supposs a student can not write ;he answers to the
100 addition facts, hut he can tell vou ;Se answers, or if he
cannot understand the problem hv looklng:?t a printed paze,
hut can understand if vou ask h}m dtrQCC£y. ils 16 pos3ible
for a scudent to understand o~allv and vérballv, vet he
unahle to read from the written pa;a? Sﬁould he be penalized,
or shouldhe ha 4helped to learn to read? ;How can vou justify
passing ﬁim when he will need the ablltt§ to read and undersand
when ha ;ets to a higher math? %

In individualized proezram of 1nstru;tion, those students
who are ahle to learn a certain way (oré}ly, verbally, or
{f thev show profictencv in these areasé:and deficiancy in
others,) could he considered students w;&h specific learning
dlsab%ltrtes, and a special proszram of é}udies should be

3

planned for them, I :
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